Student Support at Angier
Elementary School
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MTSS: A Framework for Student Support

TIER 2
(Targeted)

Check In, Check Out
(CICO)

Small group reading,
math & SEL intervention
Affinity spaces
Progress monitoring
(PM) -academics & SEL
Counseling Groups
Behavior Plans &
Consultation

PLC's & SIT

ELL Support & Special Education




How does this work at Angier?

Grade-level PLCs & Flexible Support
— Collaborative problem-solving (Tier 1 & 2)

— Membership: Grade level team, MTSS Steering Committee
Representative, direct service providers

Student Intervention Team (SIT)

— Intensive problem solving (Tier 3)

— Membership: Principal, K-2 rep, 3-5 rep, related services,
presenting teacher

MTSS Steering Commitiee

— Big picture focus on MTSS implementation & school data

- Meets weekly

— Membership: Principal, literacy, math, student support,
special ed, Grade Level Representatives (rotating)
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The Problem Solving Process

1. Define the Concern
What does our data show? What do we
expect our students to learn?

2. Develop a Plan
Use data to create a
short-term goal

4. Evaluate
(Was growth
as expected?)

3. Implement the Plan
(& Monitor progress)
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Questions We Consider

* What do we want ALL students to know
& be able to do?

*  How will we know ALL students are
feeling affirmed & engaged?

%  How can we design assessments so
students have multiple ways to show
their learning?

* If students do not learn, what potential
barriers can we eliminate through
thoughtful universal design?

%  How will we provide options to
challenge students who are already
proficient?




HeIIo from the Angler theracy, Math& SEL Teams
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What We Do & How We Do It

Provide Collaborate with Essential
Interventions Teachers Components
e Most intensive interventions with d  Help with BOY, MOY & EOY %  Grade-level intervention
K-2 students at risk for developing assessments. block
disability. O Review assessments & analyze % Time to collaborate/
student data PLC

e Match interventions to best support
% Interventionist support

students’ needs. 4 Preview curriculum
e Frequently measure student d Collaborate on student * Unlvgrsgl & progress
AR _ _ _ _ monitoring data
progress & adjust interventions. intervention & extension for
enrichment

e Support families with questions
about mterventlons EIA ‘Implement best practices
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How do we meet the needs of our highest need -
students?

Tier 3 Student- SEL Tier 3 Student- ELA
Profile: Student exhibiting significant emotional Profile: Student is significantly below =
dysregulation that is detached from learning grade level in early literacy skKills.

most of the day % 1:1 or small group support 5

% Positive Behavior Support Plan, co-created days a week.
with student %  Structured literacy routine to
% 1:1 adult support from SEL interventionist systematically and explicitly
across portions of the day to provide explicit target lagging skills.
coaching & teaching on student goals *  Weekly progress monitoring

%  Push-in support with student to generalize
coaching from SEL interventionist ) )
% Co-teaching lessons to target SEL skills *  Collaboration with clgssrogm
classwide teacher to target lagging skills
*  Bi-weekly meetings to review data, discuss in class.
progress, and make adjustments to plan

to assess progress.



Literacy Data from SY 2021-22

Kindergarten First Grade Second Grade
% 16 students received % 13 students received % 15 students received
intervention based on intervention intervention
Early Bird screener * 11/13 (85%) met EOY * 13/15 (87%) met EQY
% O students referred for benchmarks benchmarks
testing % 1studenttested & wenton s 2 students tested & went on
IEP IEPs

In the words of a student... Grades 3,4 &5

% 21 students received short term
interventions around fluency,
spelling, decoding,
comprehension and/or written

| | expression
AAAAAAAA * 6-8 week cycles based on
district or in class assessments

||I I"'..' % 2 students tested & went on |IEP



https://drive.google.com/file/d/1Mycmx7lyMFlGFg2LMWOUB2f6C2r4etz2/view?usp=share_link
https://drive.google.com/file/d/1Mycmx7lyMFlGFg2LMWOUB2f6C2r4etz2/view?usp=share_link

Literacy Data from SY 2022-23
(I-Ready)

63% 19% 15% 2% 1%
ES Diagnostic 2 | N [N
Winter
42% 26% 26% 5% 1%
ES Diagnostic 1 s hN
Fall
. Mid or Above Grade Level . Early On Grade Level One Grade Level Below . Two Grade Levels Below . Three or More Grade Levels Below
202 Students 62 Students 48 Students 6 Students 3 Students
{(From 135 Students) (From 82 Students) (From 84 Students) (From 16 Students) (From 4 Students)

Subgroup: Special Education (n=65) Subgroup: Race - Black or African American (n=14)

ES Diagnostic 2 VHIITII, EN ES.Diagnostic 2 Y/ /I
Winter Winter

ES Diagnostic 1 (S N ES Diagnostic 1 AAAA AT

Fall Fall
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Math Data from SY 2022-23

(Universal Screenings)

School

Angier Elementar
Angier Elementar
Angier Elementar
Angier Elementar
Angier Elementar
/Angier Elementar
Angier Elementar
Angier Elementar
/Angier Elementar
Angier Elementar
/Angier Elementat
Angier Elementar
Angier Elementar
Angier Elementar
Angier Elementar
Angier Elementat

Grade Race

4 Asian
4 White
4 White
4 White
4 White
4 Asian
4 White
4 White
4 White
4 White
4 White
4 White
4 White
4 White
4 White
4 White

ELL

Unit 1 Unit 3 Unit 4
Find factors Multiply a 2-digit Solve division Multiply a | Draw and identify lines
of numbers | number by 1-d problems(2-digit and | number by a| and angles, including
up and small 2-digit small 3-digit multiple of parallel and
to 100 and (e.g., 12,15, ivi 10 perpendicular lines, and
i 20), using i classify polygons by
multiples of that involve properties of their sides
1-digit breaking the resultina and angles
numbers. numbers apart remainder.
Cotle fov Mult1 Muit2 Mult3 Div1 Div2 Muit4 Geo1l
Dashboard
24 SIS 326 | ‘337 Ry
A6 A4 A20 A17 A21 A20
IEP Q1 Q2 .3 Q.2
M v M *~ M - M - M v M > M N
PM M M ¥yl M (M ~ M 57 M > PM N
M % M >yl M | M ~ PM > M v M =
Y PM = PM -~ M - M - M ~ M = PM =
M > M -~ M - M - M v M > M M
M M - M- M- M - M 5 M =
M = M ~ M ¥ NM ~ NM  ~ M < M =
PM ~ NM ¥+ M - M ¥ PM -~ M % M >
M ~ M >y M [ M ~ M n M = M ¥
PM S PM ~ M ~ M - M > M > M N
M > M -~ M - M - M 5 M > PM N
M = M >y M | M ~ M N M = M =
M = M > M ¥y M ~ M = M = M =
Y M v M ~ M ~ NM -~ NM -~ M < M =
M v M vyl M Y[ M ~ M A M v M N
Y M % M ¥y M [ M ~ M S M V M =

Gender

Race ELL
White

White
Hispanic/Latino
White
Black/African An
White

White

White
Black/African An
White

IEP

< < <

K L M

(Column M) (Column O) (Column P)
*3.3.7 *3.3.7
A21 A20
Q3 Q.2

M NM M

M NM M

PM NM M
NM

NM NM PM

M NM NM

M NM PM

PM NM PM

M NM M

M NM NM

Pre-Assessment

Beginning of Mody
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Impact on Special Education

% In 2021-22, our Student Intervention Team
referred 10 students for special education
evaluation. All 10 students were found eligible.

‘ Targeted interventions minimize referrals to
special ed & result in more appropriate referrals
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How do we support students who at  __
or above benchmark? =

Second Grade Math Example -

e Extension group for students with above grade level computation i<
skills & problem solving skills

o Meet once a week, for 30 minutes, with math interventionist

e Tasks are open-ended to extend students’ mathematical
approaches and strategies, math reasoning, and problem solving
skills

e Mathematicians have fun, are challenged & share learning with i
others!







